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Before I start data talk I want to say a little bit about some of my thought for IES going ahead.
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Embracing the challenge of this
historic moment in education

¢ Billions of new stimulus dollars will
drive far-reaching changes in states
and school districts nationwide

e “A perfect storm for school reform”

o
@
I e s INSTITUTE or
EDUCATION SCIENCES


Presenter
Presentation Notes
ARRA evaluation: Huge opportunity to become more useful and relevant as we plan to evaluate the use of federal education stimulus funds.  These evaluations will be comprehensive, rigorous, timely and useful to schools. What can we learn in the short run to build on successes, do damage control where are problems.
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Some background on IES

e Nation’s engine for education research,
evaluation, and statistics

e Part of Department of Education, but politically
independent

e NAEP — “Nation’s Report Card”
e What Works Clearinghouse
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New priorities driving change at IES
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Develop stronger knowledge base of how schools and school districts can improve; I am not convinced that good schools are simply accretions of discrete programs, practices and interventions,, rather they are learning organizations that use data for continuous improvement; let’s foster and develop schools and districts as learning organizations and at the same time learn more about what this  means 
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Preserve rigor, shift focus to relevance
and usability
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IES must continue emphasis on rigorous research and evaluation;  but, as many people have observed, we got the “rigor” part right, now let’s focus on relevance and usability; we move in this direction by creating stronger links with both practitioners and policy-makers

Effective education research must be guided by the voice and interests of practitioners and policy makers.  

Expand focus on RCTs to multi-method studies that allow for much better understanding of the how, why, where, when, and why not?  

Implementation issues.  Erase the false distinction between implementation studies and impact studies.  How can you understand impact without knowing the processes.
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Expand from “disseminating” findings to
“facilitating” use of research in
partnership with practitioners and policy
makers
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Make reports readable, widely and actively distributed through our multiple networks and connections. Good websites full of information, easy to navigate.
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Build stronger and more iterative R & D
processes that address problems of
practice
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Build stronger, more rigorous, iterative R&D processes that address problems of practice. Jointly driven by researchers and practitioners. 
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Develop stronger knowledge base on
school improvement
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Focus on interventions and programs, what Charles Payne calls “programmitis”; good schools not accretions of discrete programs, practices and interventions – no matter how innovative. The best schools are learning organizations that use data for continuous improvement, making good decisions, revising their practices. Other schools are toxic places where good ideas and talented people die on vine. Foster schools and districts as learning organizations and simultaneously study how this happens, where and under what conditions.

Create key indicators for improvement; build frameworks that guide educators on how to connect the indicators to school practices; identifying the theory of action behind district policies and how they fare in practice. 
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Build capacity of local and state districts
to conduct research, evaluate programs
and effectively use their longitudinal
data systems
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Build capacity of LEAs/SEAs to conduct research, evaluate their programs and priorities and use their longitudinal data system; many people in these systems have an abundance of questions that can be answered with descriptive data AND they have increasingly  good data and will have even more with the SLDSs;  let’s support them in these efforts to provide timely descriptive and analytic feedback to schools and their leaders
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IES priorities shaped by Chicago
experience
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Chicago’s Consortium challenged
traditional models of policy research

e Much education research driven by interests and
theories of researchers, not by needs of schools

e Many education researchers work in silos of
specialization, not across disciplines and expertise
to view problems holistically

e CCSR as partner to district in “search for
solutions”
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Before moving to Washington, spent career in Chicago doing data analysis, research, and evaluation intended to assist in school reform and improvement.  For 12 years worked at Consortium on Chicago School Research at the University of Chicago=national reputation for conducting research speaks directly to practitioners and policy maker needs. Local stakeholders helped plan research agenda, and vet designs, analyses, findings, and especially the interpretations of the findings. Result=users had greater stake in using findings.
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One case study from my experience
in Chicago
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Path to 20: How to get more urban
students achieving this goal on the ACT

e Chicago and other districts set goal to increase
number of students who reach 20 on these
college entrance exams
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About one-quarter of CPS juniors score 20
or above on the ACT
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CPS students see much smaller
improvements from PLAN to ACT than
students nationally
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Students who earn high grades and
attend strong schools see the biggest
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Academic culture + Good grades
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Only students who exceed standards on their eighth grade ISAT math tests have at least a 62 percent chance of scoring 20 on their ACT
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How did this data analysis change
policy and school practice?

e School leaders in Chicago and downstate
start pushing more schools to “exceeds”

e State joins America Diploma Project
e State re-thinking standards and tests
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Implications for KC-AERC?
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Traditional IES approach compared to
CCSR approach

e Chicago’s model: School improvement means
studying schools and districts as complex
organizations, learning how they improve
through multi-method research and practitioner
interaction

e |ES model: School improvement driven by results
of scientifically tested interventions using RCTs
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Similarities between CCSR and IES

e Raising the bar with commitment to high
standards, rigorous research

e Protecting autonomy/independence by remaining
neutral on controversial policy issues

e Using data and data analysis as powerful tools for
monitoring progress of school improvement
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How do we build a new a model
and bring it to scale?
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